
  

Inclusion Strategy 

 

Inclusion Strategy – Broad Hinton C of E Primary School 

This statement details our school’s approach to delivering inclusive practice for all 

children, including those with SEND, funded by our core school budget (including the 

notional SEN budget) and the inclusive mainstream fund (IMF). 

Strategy overview 

Detail Date 

Academic year/years that our current Inclusion Strategy 

covers 

2026-2027 

Date this statement was published 30 September 2026 

Date on which it will be reviewed 30 September 2027 

Statement authorised by Mrs Elizabeth Floyd 

Statement of intent 

At Broad Hinton Co f E Primary School, our aim is for every child to feel safe, valued, and able to thrive. 
We want all pupils, including those with SEND and other additional needs, to learn well, join in fully, and 
achieve their best in school life and beyond. We believe barriers should be removed through good 
teaching, careful support, and strong partnership with families. 
Our inclusion strategy is built around ambitious leadership and governance, high-quality adaptive 
teaching, early identification of needs, and support that is matched to the child. We will keep improving 
classroom practice, so learning is accessible through clear scaffolding, careful sequencing, flexible 
grouping, and quick response to misconceptions. We will identify needs early, review support regularly, 

Before completing this template, read DfE's Developing an inclusion strategy using the 

IMF for school leaders.  

Schools can use this template to help them develop their inclusion strategy, which must 

be published on their school website by 31 December every academic year. 

Before publishing your completed statement, delete the instructions (text it italics) in this 

template, and this text box. 
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and use specialist advice when it is needed. We will also make sure pupils can take part in trips, clubs, 
and wider opportunities, and that our school environment is welcoming and accessible. 
This work reflects the 7 principles of inclusion: leadership that embeds inclusion; evidence-based 
support with early intervention; adaptive teaching for all learners; enrichment beyond the classroom; a 
safe and respectful culture; strong partnerships with families and wider services; and continuous 
improvement to accessibility. Families, staff, governors, and the wider school community help shape this 
strategy through ongoing conversations, meetings, and review. Having recently had a change of 
SENDCO, the former SENDCO (Headteacher) is working alongside and modelling best practice with the 
intention of demonstrating a transformational impact on how well the pupils achieve and thrive across all 
areas of school life. 

Barriers to learning and participation  

This details the key barriers to learning and participation that we have identified 

amongst our pupils, necessitating inclusive universal approaches and targeted 

support 

 Detail of barrier to learning (including notable trends or themes over time, 

such as a growing prevalence or increasing complexity) 

1 Some pupils need sustained high-quality adaptive teaching and rapid response to 

misconceptions so they can access an ambitious curriculum in class. This is an ongoing 

need rather than a one-off issue, and our whole-school provision map is continually updated. 

2 Some pupils’ emerging needs must be identified early through assessment, observation, and 
professional discussion. The school’s systems for concern logging and review show this is a 
continuing priority. 

3 Some pupils experience social, emotional, behavioural, or pastoral barriers that affect 
attendance, engagement, concentration, and participation. Regular check-ins and monitoring 
show this is a persistent area requiring flexible support. 

4 A proportion of pupils need specialist advice or multi-agency support for complex needs that 
cannot be fully met by school expertise alone. Ongoing use of external agencies suggests 
sustained complexity in need. 

5 Some pupils with SEND need extra planning and adjustments to take part fully in the wider life of 
school, including enrichment, trips, and classroom experiences. This is an ongoing inclusion 
priority to prevent reduced access or exclusion. 

6 Strong communication and collaboration with families are essential to keep support consistent 
at home and school. This is a well-established requirement because needs can change over 
time and support must be joined up. 

 



  

Activity in this academic year 

What activities will we prioritise this academic year to alleviate the above barriers to 

learning and participation faced by pupils with additional needs and SEND. 

In this context, ‘activity’ is a reporting term to help understand where funding has 

been allocated to build an inclusive core offer and does not indicate only targeted 

provision. Activity may address multiple barriers identified, particularly for 

improvements to your universal offer. 

Description of activity (noting 

evidence and barrier numbers 

addressed) 

Activity 

type  

(whether it 

is universal 

or 

targeted) 

Total budgeted cost 

(this should account for 

spend from IMF and core 

budget allocations) 

 

Whole-school adaptive teaching and 

responsive instruction coaching, including 

collaborative planning, modelling, scaffolding, 

flexible grouping, and checks for 

understanding to address Barriers 1 and 2. 

Universal £8,750 

Structured early identification and review 

system, including termly data reviews, 

teacher/SENDCo concern logs, observation 

prompts, and support-plan-in-progress 

reviews to address Barriers 2 and 4. 

Universal £4,250 

Targeted small-group catch-up and pre-teach 

intervention, including vocabulary, key 

concept pre-teaching, post-teaching, and 

small-group literacy and numeracy support to 

address Barriers 1, 2, and 4. 

Targeted £7,100 

Pastoral regulation and belonging check-in 
offer, including regular check-ins, mentor 
support, CPOMS-informed review, regulation 
plans, and calm-space access to address 
Barrier 3 and support Barrier 5. 

Targeted £6,850 

Specialist advice and multi-agency 
coordination fund, including educational 
psychology, speech and language, behaviour 
advice, and joint planning with external 
services to address Barriers 4 and 2. 

Targeted £5,900 



  

Inclusive access to enrichment, trips, and 
wider participation, including staffing, 
reasonable adjustments, visual preparation, 
and transport/material support to address 
Barriers 5 and 3. 

Universal £4,650 

Family partnership and support 
communications programme, including 
forums, review meetings, practical strategy 
sessions, and signposting to wider services to 
address Barrier 6 and support Barriers 2, 3, and 
4. 

Universal £2,529.93 

Intended outcomes  

This explains the clear, realistic outcomes we want our inclusive approaches to 

achieve by the end of our inclusion strategy, and how we will measure whether 

they have been achieved. 

Intended outcome Success criteria 

Pupils will experience consistently strong 

adaptive teaching in every class so that 

more pupils, including those with SEND, 

can keep up with the ambitious curriculum 

in lessons through Activities 1 and 3. 

At least 90% of monitored lessons show 
effective adaptive teaching in line with the 
school’s agreed coaching framework. The 
percentage of pupils with SEND taught in the 
classroom for core lessons remains at or above 
95%. The proportion of pupils working below 
age-related expectations in reading, writing and 
maths decreases by the end of the year. 

Pupils with emerging barriers to learning will 
be identified earlier and receive support 
sooner, reducing the number who fall 
further behind through Activities 2 and 5. 

100% of termly data review meetings are 
completed as scheduled. At least 90% of 
teacher concerns are logged on the agreed 
system within one week of identification. At 
least 80% of pupils placed on a support-plan-
in-progress have a reviewed plan within four 
weeks. 

Pupils with social, emotional, behavioural 
or attendance-related barriers will be better 
regulated, more ready to learn, and more 
able to remain included in class through 
Activity 4. 

The number of CPOMS entries for repeat 
behaviour incidents involving the same pupils 
reduces by the end of the year. Attendance for 
pupils receiving pastoral support improves by 
the end of the year. The proportion of pupils on 
the pastoral check-in offer who remain in class 
for the full morning increases by the end of the 
year. 

Pupils with more complex needs will receive 
timely specialist advice and coordinated 

At least 90% of pupils referred for specialist 
advice receive an external consultation within 



  

support that helps them access learning 
and wider school life through Activity 5. 

the school’s agreed timescale. Every pupil 
receiving multi-agency support has a current 
support plan on the school’s online system. The 
number of review meetings attended by parents 
for pupils with complex needs increases by the 
end of the year. 

Pupils with SEND and other additional 
needs will take part in trips, clubs, 
enrichment and class events alongside their 
peers through Activity 6. 

The participation rate of pupils with SEND in 
whole-school enrichment activities increases 
by the end of the year. No pupil with SEND is 
excluded from a planned trip or enrichment 
activity because of avoidable practical barriers. 
The percentage of pupils with SEND attending 
at least one enrichment opportunity each term 
increases by the end of the year. 

Families will be better informed, more 
involved and more confident in the support 
offered so that home and school work 
together consistently through Activity 7. 

At least 75% of families attend at least one 
parent-carer forum or support meeting during 
the year. The proportion of target families 
attending review meetings for their child is at 
least 90%. Parent survey responses about 
communication with school improve by the end 
of the year. 

 

Review of the previous academic year 

From year two, you should outline the progress you made towards your intended 

outcomes during the previous academic year and explain how this was assessed. In 

doing this, you should note the impact that your strategy had on pupils’ engagement, 

participation, attendance, sense of belonging, and attainment. This should include a 

reflection on the positive outcomes achieved for children and young people with 

additional needs and SEND. 
 
You should critically review what aspects of your strategy worked well / did not have 

the intended impact and explain how this has informed your drafting of this year’s 

strategy.  

To support this, you should use: 

• Data from the previous academic year’s national assessments and 

qualifications, once published (a note of caution can be added to signal that 

pupils included in the performance data will have experienced some 

disruption due to Covid-19 earlier in their schooling, which will have affected 

individual pupils and schools differently).  

• Information from summative and formative assessments the school has 

undertaken. 



  

• School data and observations used to assess wider issues impacting 

inclusion, including access to learning, attendance, engagement, and early 

identification. 

 

Further information (optional)  
 
Use this space to provide any additional information you think necessary to help 
others understand your strategy.  
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